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From September 2020, ‘Relationships Education’ will become a statutory subject for
all primary schools and ‘Relationships and Sex Education’ will become a statutory
subject for all secondary schools in England.

A draft statutory guidance for governing bodies, head teachers, principals, senior
leadership teams and teachers was published in February 2019 by the Department
for Education. For Catholic schools, this new curriculum provides challenges and
opportunities.

Ten Ten is an independent Catholic educational organisation that has been working
at the forefront of delivering RSE in Catholic primary and secondary schools since
2007. For the past 2 years, we have been working in partnership with dioceses and
schools throughout the UK to develop an integrated programme in Relationship
Education for Catholic primary schools and Relationship and Sex Education for
Catholic secondary schools called “Life to the Full”. Our mission is to enable Catholic
schools to deliver an RSE programme that truly enables their students to live “life to
the full” (John 10:10).

In this document, we aim to give you:

A summary of some the key features of the new statutory curriculum;

A summary of the Church’s guidance for schools on delivering RSE;

10 Principles for a Catholic RSE Programme;

An overview of Ten Ten’s programme, “Life to the Full”’, and how it can enable
your school to deliver an RSE programme that is fit-for-purpose;

A summary of Ten Ten’s fee structure for the academic year 2019-20.

We also provide, in the Appendix, the following documents:

The Department of Education’s draft statutory guidance

A Model Catholic Secondary RSE Curriculum (the Catholic Education
Service)

“Learning to Love”, a teaching document for Catholic educators from the
Bishops’ Conference in England and Wales.

(2) Ten:Ten

Resources




Back to Index

To quickly access each section, click on the hyperlinks below.
A summary of some the
A summary of the on delivering RSE;
for a Catholic RSE Programme;

An overview of and how it can enable
your school to deliver an RSE programme that is fit-for-purpose;

A summary of for the academic year 2019-20.
The Department of Education’s draft statutory guidance

A Model Catholic Secondary RSE Curriculum (the Catholic
Education Service)

“Learning to Love”, a teaching document for Catholic educators
from the Bishops’ Conference in England and Wales.

You can return to this index page by clicking the link in the footer.
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The last time the Department of Education published guidance for schools on
teaching SRE (as it was known then) was in 2000. This, of course, was a time
before the internet had infiltrated our lives, social media was a thing and
conversations around gender, sexuality and family structures did not have the
breadth and complexity we are faced with today. These days, of course, young
people as just as likely to be engaging in social interaction through online devices as
much as they are face-to-face.

The purpose and vision behind teaching young people how to live well with
themselves and with others has evolved, reflected in the fact that the new guidance
now refers to the curriculum as RSE, rather than SRE, placing the emphasis on the
need for young people to understand ‘sex’ within the context of ‘relationships’.

In the overview for primary schools, it says:

"The focus in primary school should be on teaching the fundamental building
blocks and characteristics of positive relationships, with particular reference to
friendships, family relationships, and relationships with other children and with
adults. This starts with pupils being taught about what a relationship is, what
friendship is, what family means and who the people are who can support
them. From the beginning of primary school, building on early education,
pupils should be taught how to take turns, how to treat each other with
kindness, consideration and respect, the importance of honesty and
truthfulness, permission seeking and giving, and the concept of personal
privacy. Establishing personal space and boundaries, showing respect and
understanding the differences between appropriate and inappropriate or
unsafe physical, and other, contact — these are the forerunners of teaching
about consent, which takes place at secondary." (54 & 55)

Those who have worked in Catholic education for many years will know that so many
Catholic schools already fulfil these expectations very effectively, and do so much
more, placing the formation of the individual with his/her personal circumstances and
experiences at the heart of the school’s pastoral care.

However, compulsory Relationships Education is more than just a mission of
pastoral care to be led by the school’s pastoral team. It is a curriculum subject - a
statutory element of PSHE.
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A statutory subject

From September 2020, ‘Relationships Education’ will become statutory in all
primary/prep schools and ‘Health Education’ will become statutory in all state-funded
schools. These subjects will sit alongside other primary core curriculum subjects:

English Maths

Science Design and Technology
History Geography

Art and Design Music

Physical Education (PE) Computing

Foreign languages

Relationships and Sex Education Health Education

When and how should it be taught?

The draft guidance says:

Schools are free to determine how to deliver the content set out in [the
statutory] guidance, in the context of a broad and balanced curriculum.
Effective teaching in these subjects will ensure that core knowledge is broken
down into units of manageable size and communicated clearly to pupils, in a
carefully sequenced way, within a planned programme of lessons. (5)

High-quality, evidence-based and age-appropriate teaching of these subjects
can help prepare pupils for the opportunities, responsibilities and experiences
of adult life. (2)

Working with external organisations can enhance delivery of these subjects,

bringing in specialist knowledge (51). [However], use of visitors should be to

enhance teaching by an appropriate member of teaching staff, rather than as
a replacement for teaching by those staff. (53)

This means that RSE can no longer be taught only on drop-down days or left entirely
to the input of an external visitor. Instead, it should be integrated into the core school
curriculum timetable; evidence of success needs to be recorded; and it should be led
by staff in school who can, of course, receive support from outside agencies and
organisations. But the teaching cannot be left to these outside agencies only.
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What about faith schools?

In press and news stories about the new RSE guidance, there has been concern and
anxiety about how far faith schools can deliver RSE within the context of their own
faith perspective. This conflict has been particularly evident in the row that erupted
in Birmingham schools regarding the No Outsiders programme and the Muslim
community.

The new draft statutory RSE guidance says this:

Schools with a religious character may teach the distinctive faith perspective
on relationships, and balanced debate may take place about issues that are
seen as contentious. For example, the school may wish to reflect on faith
teachings about certain topics as well as how their faith institutions may
support people in matters or relationships and sex. (21)

It is recognised that there will be a range of opinions regarding RSE. The
starting principle when teaching each of these must be that the applicable law
should be taught in a factual way so that pupils are clear on their rights and
responsibilities as citizens. (76) Schools may choose to explore faith, or other
perspectives, on some of these issues in other subjects such as Religious
Education. (77)

What about LGBT?

In the draft statutory guidance, there is a section particularly focused on the teaching
of LGBT matters. It says:

In teaching Relationships Education and RSE, schools should ensure that the
needs of all pupils are appropriately met, and that all pupils understand the
importance of equality and respect. Schools must ensure that they comply
with the relevant provisions of the Equality Act 2010, (please see The Equality
Act 2010 and schools: Departmental advice), under which sexual orientation
and gender reassignment are amongst the protected characteristics. (36)

Schools should ensure that all of their teaching is sensitive and age
appropriate in approach and content. At the point at which schools consider it
appropriate to teach their pupils about LGBT, they should ensure that this
content is fully integrated into their programmes of study for this area of the
curriculum rather than delivered as a standalone unit or lesson. Schools are
free to determine how they do this, and we expect all pupils to have been
taught LGBT content at a timely point as part of this area of the curriculum.
(37)

This guidance covers both primary and secondary schools. There is no specific
direction about when LGBT content should be taught and the guidance does not say
that it should be introduced to primary school children. This decision is ultimately at
the discretion of the school governors.
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What about parents?
The draft guidance says:

Schools should ensure that, when they consult with parents, they provide
examples of the resources that they plan to use as this can be reassuring for
parents and enables them to continue the conversations started in class at
home. (24)

In the next section on Catholic RSE, we will examine the expectations of Church
about the delivery of RSE within a Catholic context and then, building on this
statutory guidance, we will draw some conclusions about the principles at the heart
of a Catholic RSE programme.

The full draft guidance from the Department of Education can be found in
of this document.
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(Note: in discussing ‘Catholic RSE’ we are referring to ‘Relationships Education’ (primary),
‘Relationships and Sex Education’ (secondary) and ‘Health Education’ within a Catholic context)

In recent years, the Church has produced three documents which all pertain to the
education of young people in Relationship and Sex Education:

Amoris Laetitia (The Joy of Love) is Pope Francis’ Apostolic Exhortation about
love in the family. Chapter 7, in particular, is titled “Towards a Better Education of
Children’;

Learning to Love is a teaching document from the Bishops of England and
Wales which provides “An introduction to Catholic Relationship and Sex
Education for Catholic educators”;

A Model Catholic RSE Curriculum is a guidance document produced by the
Catholic Education Service for schools to help them produce their own
programme of study that is fit for purpose. It is highlighted in the DFE draft
statutory guidance as a work of good practice.

In addition, many dioceses have also produced curriculum guidance documents for
their own schools.

In developing our understanding of what makes an effective Catholic RSE
programme, we have drawn from these documents as well as Saint John Paul II's
foundational, ground-breaking teaching on the meaning and purpose of the ‘body’,
known as ‘The Theology of the Body’.

In the introduction to Learning to Love, the Bishops said:

We expect all Catholic schools to ensure that space is made in the curriculum
for Relationship and Sex Education (RSE). The content of what is taught must
express the teaching of the Church, and should be delivered to suit the age of
the children or young people to whom it is addressed. We all need to
recognise that without providing an education in this area, we leave many
young people vulnerable to receiving their education second-hand, and often
from sources which damage them and their capacity to love.

Learning to Love, Introduction

And in the introduction to the model Catholic RSE curriculum, the CES said:

...any teaching about love and sexual relationships in a Catholic school must
be rooted in the Catholic Church’s teaching about what it is to be truly human
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in Christ, what it means to live well in relationship with others and be
presented within a positive framework.”
A Model Catholic RSE Curriculum (CES)

A Model Curriculum

In their Model Curriculum, the CES provide a proposed structure for delivering a
Catholic RSE programme, which can be mapped across primary and secondary
education within a spiral learning curriculum that meets children and young people
where they are at. It has three broad areas of focus:

Created and Loved by God (this explores the individual). The Christian
imperative to love self, made in the image and likeness of God, shows an
understanding of the importance of valuing and understanding oneself as the
basis for personal relationships.

Created to Love Others (this explores an individual’s relationships with
others) God is love. We are created out of love and for love. The command to
love is the basis of all Christian morality.

Created to Live in Community — local, national & global (this explores the
individual’s relationships with the wider world) Human beings are relational by
nature and live in the wider community. Through our exchange with others,
our mutual service and through dialogue, we attempt to proclaim and extend
the Kingdom of God for the good of individuals and the good of society.

Other dioceses have produced different, though similar, templates for how to explore
RSE within a Catholic framework.

The full Model Catholic RSE Curriculum from the Catholic Education Service can be
found in of this document.

* % %

Through our extensive work delivering RSE within a Catholic context in schools in
England and Wales over the past 12 years, drawing on the draft statutory guidance
and the various Church documents, we have created 10 Principles for a Catholic
RSE Programme.
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#1 Our bodies are good!
Saint John Paul Il said:

“The body - in fact, only the body - is capable of making visible what is
invisible, the spiritual and the divine.”

We need our physical bodies in order to relate to others, to love others. In this quote,
John Paul Il highlights the dignity inherent in our physical bodies and the respect that
they deserve; they make visible the invisible — the spiritual dimension of the human
person.

Let’s put this another way. A human person does not have a body. The body
expresses the person. We exist in a culture which attempts to depersonalise the
body or reject the gift of the body in its entirety as part of the person. A Catholic
RSE programme should resist this vision of the human person.

This understanding of the body filters down into all areas of teaching within RSE: our
physical health and hygiene, bodily autonomy, consent, puberty and physical
changes, gender identity, menstruation and sexual intimacy. We are our bodies and
our bodies are good!

#2 As we grow in our loving relationships with others, we become
close to the image and likeness of God.

We are ‘made in the image and likeness of God’. But what does this mean?

God is not one person. God is three persons — God the Father, God the Son and
God the Holy Spirit. God is a relationship of love.

If God is a relationship of love, then we are most in His image and likeness when we
are in loving relationships. Where do we find that? Well, for many we become closer
to the image and likeness of God through our families, through our close friendships,
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through our intimate relationships and when we reach out to others, even people we
don’t know, with love.

Therefore, a Catholic RSE programme should enable children and young people to
understand the deep truth that their loving relationships (with family members,
friends, colleagues, boyfriends and girlfriends, spouses and neighbours, both local
and global) offer them a path of spiritual growth and bring them closer to being in the
image and likeness of God.

#3 Catholic RSE should be about the whole person

According to the draft DfE guidance, an RSE programme that is fit-for-purpose must
cover a wide-range of topics relevant to the lives and experiences of young people. It
is easy to quickly scan through the statutory guidance and see ‘hot topics’ such as
‘grooming’, ‘sexual exploitation’, ‘online abuse’, ‘sexual health’ and ‘gender identity’
jumping out from the page. However, a Catholic RSE programme should not simply
deliver these lessons in isolation; instead they should be addressed within a wider,
holistic view of the human person, one whose deepest identity and dignity is rooted
in God (see principle #5).

#4 Catholic RSE should be taught in partnership with parents

One of the most distinctive features of a Catholic RSE programme should be
emphasising the vital role that parents have in nurturing their children. In the
document, “Who is responsible for teaching RSE?”, the Catholic Education Service
said this:

“Parents are the first educators of their children. It is their right and
responsibility to inform and educate their children in matters relating to human
growth and development, particularly sexual development. Therefore,
schools should always seek to work in partnership with parents and carers
and the teaching offered by schools should complement and not replace their
primary role. The Church has a special duty and right to educate as part of its
mission, and a Catholic school is the principal means by which it assists
parents in their duties.”

Parents have the right to withdraw their children from ‘some or all of sex education
delivered as part of statutory RSE’ (DfE Guidance 46). However, within a Catholic
RSE programme, it is imperative that schools work in partnership with parents,
providing information and guidance, and a collaborative approach to the teaching of
the subject.
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#5 Our deepest identity is as a child of God - created chosen and
loved by God

Children and young people have a deep need for identity and belonging. In its most
negative form, this can lead to a tribalistic culture, such as gang membership. It can
also lead young people to finding security by labelling themselves, or being labelled
by others, in terms of sexual orientation, gender, race, etc.

However, our identity as a child of God is deeper than our own self-understanding,
our modes of attraction, or the way our actions or behaviour can put us in a box. It's
not that we should suppress or dismiss how anybody expresses or articulates their
identity - it's that we help children and young people to develop a deeper and more
meaningful understanding that they are called to holiness. Everyone, without
exception, is called the same high calling. We may have different challenges and
different obstacles to overcome, but everyone is called personally by name.

#6 Story can change hearts and minds

One thing that makes a Catholic RSE programme so unique and different from any
other statutory subject is that it shouldn’t just equip a child or young person with
facts; it doesn’t just present neutral or value-free information. It needs to do much
more. It needs to speak to hearts and minds in order to elevate the social, moral,
cultural and spiritual education of the student.

For Ten Ten, the vehicle we use to speak into hearts and minds is story.

As human beings, we often learn from mistakes. However, we don’t need to live
through difficult experiences in order to grow. We can live those experiences out
vicariously through the art of story; by engaging with story, we can reflect on our life
choices and how we might alter or change something for the better.

Through story, children and young people can journey from watching a story — to
understanding it — to relating their personal lives to what they’'ve watched — and then
making a commitment or action to change. This is the methodology that Ten Ten
adopts in all of our resources.
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#7 Catholic RSE is an education in virtue

In their draft guidance, the DfE refer to the development of ‘character’. They talk
about the development of resilience, perseverance, honesty, integrity, courage,
humility, kindness, generosity, trustworthiness and a sense of justice. Within a
Catholic context, we have a different name for it, a word which has a richer context:
virtue.

This is how the CES describe virtue:

Virtues are habits which are learned from experience, and are gained through
imitation, the same virtues being modelled by those who teach. They express
the qualities of character that schools should seek to develop in their pupils.

So Catholic RSE is an education in virtuous habits, modelled by the teaching staff,
and lived out at school and home. It’s another way in which this statutory subject is
different from, say, History or Science. Often those subjects are about knowledge to
be applied in future work or studies. With RSE, you apply it now. It's not only about
the future. It's about the here and now.

#8 Catholic RSE is an education in conscience

Part of the challenge and joy of developing one’s Christian faith is about discerning
God’s will. On the one hand, that’s about vocation and our calling in life, but we’re
also called to discern God’s will in the day-to-day decisions of life. Consciences need
to be formed.

A Catholic RSE programme should help a child or young person to discriminate
between God’s will and their own will. It takes a lifetime (and more) to grow and
flourish into the fullness of our potential and we need God’s help. Therefore, Catholic
RSE should equip children and young people with guidance so that they can
gradually discern the difference between what hinders — and what helps - their
integral growth towards God; towards a deeper wholeness in Him.
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#9 Relationship Education is about striving for the Common Good

It can be very easy to think of RSE as merely a programme in helping children and
young people to understand ‘sex’ within the context of ‘relationships’ at an age-
appropriate level throughout their education, but an education in relationships is
much, much more than that. Nurturing these virtues and character naturally spill over
into a desire to serve and love others, including the stranger. Relationship Education
is about striving for the Common Good.

The Catholic charity Together For the Common Good asks some challenging
questions:

e Are we creating conditions in which every individual in the community can
flourish?

o Do we recognise the gift of the other, respecting different backgrounds and
diversity of opinion?

e Do we treat everyone equally?

e Do we cherish difference and allow everyone to contribute?

o Are we caring well for our world, locally and globally, making the most of our
finite resources?

« Do our decisions put the interests of the vulnerable, poor and excluded first?

#10 Prayer, Scripture and the Sacraments fuel the teaching

Finally, we believe that it would be impossible to teach a Catholic RSE programme
without the fuel that makes the motor run: prayer. A Catholic RSE programme has to
have prayer, the Sacraments and the Word of God at its foundation — creating
opportunities for students, teachers and parents to develop their prayer life and grow
in a deeper relationship with the person of Jesus.

Ten Ten’s Life to the Full

Drawing together information and evidence from the Department of Education and
Catholic sources, and based on these 10 principles for a Catholic RSE programme
that is fit for purpose, Ten Ten is delighted to announce the creation of a brand new
programme of study in Catholic schools called, Life to the Full.
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Ten Ten’s new programme, Life to the Full, will teach Relationships Education
(primary) and Relationships and Sex Education (secondary), incorporating Health
Education, within the context of a Christian understanding of human sexuality rooted
in the wisdom and teaching of the Catholic Church.

Given that RSE will become a statutory subject for all schools from September
2020, we are embracing “the challenges of creating a happy and successful adult
life” by giving pupils knowledge “that will enable them to make informed decisions
about their wellbeing, health and relationships” (DFE Statutory Guidance).

We will deliver this teaching through the prism of Catholic RSE. The framework of
our programme is taken from the Model Catholic RSE Programme by the Catholic
Education Service, which has been highlighted by the Department of Education as a
work of good practice.

Life to the Full is a fully resourced Scheme of Work in Relationships Education for
Catholic primary schools which embraces and fulfils the new statutory curriculum.
Taught with a spiral approach to learning, in which pupils will revisit the same topics
at an age-appropriate stage through their school life, the programme includes
teaching about personal health, physical and emotional wellbeing, strong emotions,
private parts of the body, personal relationships, family structures, trusted adults,
growing bodies, puberty, periods, life cycles, the dangers of social media,
pornography, where babies come from, an understanding of the Common Good and
living in the wider world. The entire teaching is underpinned with a religious
understanding that our deepest identity is as a child of God - created chosen and
loved by God. The programme is fully inclusive of all pupils and their families.

The programme is being written on the assumption that not all class teachers will be
Catholic. Our guidance and training for staff will be mindful and supportive of this.
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Life to the Full is annual subscription platform in Catholic RSE which gives you:
1. A programme of study containing approximately 60 media-rich lessons
divided into three learning stages™:
o Key Stage One (Years 1 and 2);
o Lower Key Stage Two (Years 3 and 4);
o Upper Key Stage Two (Years 5 and 6).

2. An accompanying programme of age-specific prayer and worship to support
the programme from the creators of “Collective Worship”.

3. Assessment Activities to record evidence of success;
4. Training sessions for staff;

5. An online parent portal for links to home.

*EYFS to follow in the future.
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Module One: (Creafed and |oved by (God

Module One: Created and Loved
by God explores the individual.
Rooted in the teaching that we are
made in the image and likeness of
God, it helps children to develop an
understanding of the importance of
valuing themselves as the basis for
personal relationships.
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Key Stage One:

+ We are unigquely made
by a loving God,;

+ We have differences

and similarities;

Key information about

staying physically

healthy;

Understanding feelings

and emotions, including

strong feelings such

as anger,

+ The cycle of life from

birth to old age. 4
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Lower Key Stage Two:

+ Understanding differences;

* Respecting our bodies;

+ Puberty and changing
bodies

+ Strategies to support
emotional wellbeing
including practicing 4
thankfulness;

+ The development of
pupils' understanding of
life before birth,

Upper Key Stage Two:

* Appreciation of physical
and emotional differences;

« A more complex
understanding of physical
changes in girl and boys
bodies;

+ Body image; %

+ Strong emotional feelings;

+ The impact of the internet
and social media on
emotional well-being;
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scientific understanding

of life in the womb and

how babies are made;
+ Menstruation.
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Kester’s Adventures follows the story of Kester who
is in search of his Maker. YWhen he finds his maker,
Abraham, Kester develops a deep and personal
relationship with him over many years. As the children
grow through the learning stages, Kester's story
grows in complexity as he tries to understand his
place in the world when faced with more challenging
life decisions. Ultimately, he is always reminded that
he was created by Abraham, along with his parents,
and was loved and cared for even before he was bom.

Religious
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Kester's Adventures is an original story by Ten Ten

which is an allegory for our relationship with God;
it communicates the key idea that we were created
out of love and for love.
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Module wo: (realed 1o | ove (Jthers

Module Two: Created to Love
Others explores the individual.
Rooted in the teaching that we are
made in the image and likeness of
God, it helps children to develop an
understanding of the importance of
valuing themselves as the basis for

personal relationships.

Key Stage One:
Unit ‘Personal %
Relationships’:

+ Special People in their
lives who they love and
can trust;

+ Coping with various
social situations and
dilemmas;

+ The importance
and saying sorry
and forgiveness within
relationships.

Unit ‘Keeping Safe’:

+ The risks of being online;

+ The difference between
good and bad secrets;

» Teaching on physical
houndaries.

X

Lower Key Stage Two:
Unit ‘Personal
Relationships”

+ Children to develop a
more complex
appreciation of different
family struciures;

* Activities and strategies to
help thermn develop healthy
relationships with family
and friends;

+ Technigues for managing
thoughts, feelings and
actions.

Unit ‘Keeping Safe’:

+ Online safety
(incorporating NSPCC
resources);

» Teaching on bullying and
abuse through a series of

animated stories. ! ;
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Upper Key Stage Two:

Unit ‘Personal

Relationships’:

« Equip children with
strategies for more
complex experiences of
relationships and conflict;

¢ |dentify and understand
how to respond to spoken
and unspoken pressure;

¢ The concept of consent;

» Further teaching on how
our thoughts and feelings
have an impact on how
we act.

Unit ‘Keeping Safe’:

+ Risks of sharing and
chatting online;

* A more complex
understanding of different
forms of abuse.
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At the start of each learning stage, we begin with

a series of story sessions based on a key Gospel
story which provides the religious foundation for the
teaching that will follow. For example, through an
imaginative retelling of the Prodigal Son, children
deepen their understanding of the concept of sin
and the importance of forgiveness in relationships.
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Module Three: (realed o [ive in Communily

Module Three: Created to Live in
Community explores the individual's
relationship with the wider world.
Here we explore how human beings
are relational by nature and are
called to love others in the wider
community through service, through
dialogue and through working for the
Common Good.
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Key Stage One: Upper Key Stage Two:

» Children understand + Children will:
that God is love: Father, » Know that God is Trinity —
Son and Haoly Spirit; a communion of persons;

* That being made in His e Know that the Church is
image means being the body of Christ;
called to be loved and * Develop a deeper and
to love others; richer understanding of

+ Learn about the various Catholic social teaching;
communities they + Learn how certain charities
belong to: home, reach out to the wider
school, parish, the community with love,
wider community, the
nation and the global
community;

+ Children will know
that God calls us to live
in cormmunity with one

another, ¥

Lower Key Stage Two:

+ Develop a deeper
understanding that God
is love as shown by the
Trinity;

+ Understand that the
hurman family reflects the
Holy Trinity in mutual
charity and generosity;

* The Church family
comprises of home, 4
schoal and parish;

+ Catholic Social Teaching
onwhat it means to work
for the Common Good.

- o
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Trinity House is a story told throughout the
programme from Years 1 to 6 at a growing level of
complexity through each learning stage. It tells the
story of the Trinity family who live in Trinity House —
Abba, Adam and Amara — symbols of the creative
circle of love between Father, Son and Spirit.
Children will learn that just like the Trinity of God, we
are made to love God and love others, and we are
made to be loved by God and others. This extends
not only to us, our families, our friends and our
personal relationships, but also to the wider world.

Religious

UNDERS ANDING
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The PARADISE STREH] sessions

Paradise Street is an original drama series for
Upper Key Stage Two which follows the story of 4
friends — Finn, Leyla, Marcus and Siobhan — who
have different personal and social experiences
related to growing up and puberty. Each episode
lasts about 10 minutes and is followed by a time

of teacher-led discussion with the pupils. Each
session also includes an episode of “Delving
Deeper into Paradise Street” in which two fun
presenters explore the issues in the drama and
provide some teaching for pupils (which also

acts as guidance and support for teachers). Each
concludes with a time of personal writing in a
Module 1 Workbook which will help the pupils to
digest and personalise the teaching.

Ten:Ten
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7-Day Trial Annual Subscription Annual Subscription
+VAT +VAT
7-day trial to the full When purchased When purchased on its
programme alongside a full-priced own as a single
annual subscription to programme

Collective Worship

2

e Full access to the e Full access to e Full access to
entire programme for programme resources programme resources
7 days between September between September
2019 and July 2020 2019 and July 2020
e 3 teachers given e All teachers in school
personal access given personal access ; ¢ All teachers in school
e All parents given given personal access
e Only 1 trial per school access to the Online
allowed Parent Portal e All parents given
e Combined total access to the Online
e Available from £680+VAT Parent Portal
September 2019 ¢ Discounts available

to Collective Worship
programme for
schools with fewer
than 180 pupils.

Next page: The true cost of implementing a new curriculum
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Relationships Education is a new statutory curriculum subject that will sit alongside
other core curriculum subjects in the school timetable. It will be inspected by Ofsted

and will become a significant focus over the coming years as new programmes and
resources are created to fulfil the curriculum.

When considering options to implement the new curriculum, schools must consider
what it is truly going to cost. It is a fact that every school will be faced with costs,

though many will be hidden.

OPTION 1

Develop your current
PSHE programme

Many Catholic schools already
deliver lessons in puberty
education for children, using a
mixture of printed resources
that have been produced over
the years. A school may
develop this into a Scheme of
Work to fulfil the new statutory
curriculum.

OPTION 2

Make use of free
resources available

Over the coming year, free
resources will be made
available to schools by
charities and the DFE. A
school could choose to pull
these free resources into their
own Scheme of Work.

With both options, consider these questions:

e What is the true cost of a school creating their own
scheme of work, writing lesson plans, sourcing
resources, organising the materials for easy access,
providing teacher training, giving parents access to the
materials and delivering lessons? See the evidence on
the next page for an indication of the true costs.

e |f something is free, someone else is paying for it. What
is the underlying agenda of the producing organisation?
Does it support the values of the Catholic school? Does
it meet diocesan guidelines? If it is Catholic, are you
confident that it meets the DFE guidance?

o What happens if your lead teacher moves to another
school? Does the knowledge leave with the person?

e The RSE Curriculum will be reviewed every 3 years. Will
you have to undergo this process again and again?
What are the cost implications of that?

(22)

OPTION 3

Work in collaboration
with Ten Ten

Life to the Full offers a cost-
effective solution to a complex
problem. Consider this:

e By working with us, you
are working with real
people. Although we are
not physically in your
school or office, we are at
the end of the phone or
email ready to support you
on these matters.

e We are known for
producing high-quality
resources which stand
shoulder-to-shoulder with
mainstream national
organisations.

e By working with many,
many schools we are
spreading the true cost to
make the implementation
of the new curriculum
affordable and cost-
effective.

e An annual subscription
costs less than £1 per
head in many cases.

e We work in collaboration
with many Catholic
dioceses and have over 12
years’ experience
delivering Catholic RSE.

Ten:Ten
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An online blog about curriculum design states the following:

“‘Make no mistake, developing a quality curriculum and resourcing it costs
money... If releasing staff is what you choose to do then this will naturally
come with a significant price tag, either for supply or internal cover. In my
experience, a minimum of 10 days non-contact time should be expected to
undertake the initial audit and to complete subject and concept mapping
exercises. If we look at an average of 10 days of supply per school, then this
stage of curriculum development alone can cost upwards of £3,000. This does
not, however, include the actual research and writing of curriculum content or
creating resources.”

Cornerstones Curriculum

By subscribing to Life the Full, you get:

e An adaptable Scheme of Work;

e High-quality media resources, lesson plans, PowerPoint presentations,
worksheets, staff training, an online parent portal and Assessment Activities;

e A programme of work that meets DFE statutory guidance within the framework of
Catholic RSE.
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(ubscribe

To subscribe to Life to the Full in the academic year 2019-20, please contact us:
Email: office@tententheatre.co.uk

Phone: 0345 388 3162

Subscribe Online
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https://www.tentenresources.co.uk/relationship-education-subscribers/relationship-education/
https://www.tentenresources.co.uk/relationship-education-subscribers/relationship-education/
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APPENDIX

DfE Draft Guidance for RSE and Health Education
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DRAFT

complement all of the new subjects in the coverage of law. Schools should tailor their
curriculum to meet the needs of their pupils.

Pupil Referral Units/Alternative Provision

110. Pupil referral units (PRUs), alternative provision (AP) academies and free schools
and independent schools that provide AP are required to make provision for
Relationships Education, RSE and Health Education in the same way as mainstream
schools; and they must have regard to this guidance in delivering their programme. In
teaching these subjects in PRUs, AP academies and free schools, and independent'® AP
schools, specific thought should be given to the particular needs and vulnerabilities of the

pupils.

Senior leadership and whole school approach

111. Schools which demonstrate effective practice often ensure clear responsibility for
these subjects by a senior teacher in leadership position with dedicated time to lead
specialist provision, e.g. a subject lead or co-ordinator.

112. All of these subjects should be set in the context of a wider whole-school approach
to supporting pupils to be safe, happy and prepared for life beyond school. For example,
the curriculum on relationships and on sex should complement, and be supported by, the
school’s wider policies on behaviour, inclusion, respect for equality and diversity, bullying
and safeguarding (including handling of any reports pupils may make as a result of the
subject content). The subjects will sit within the context of a school’s broader ethos

and approach to developing pupils socially, morally, spiritually and culturally; and its
pastoral care system. This is also the case for teaching about mental health within health
education. The curriculum on health education should similarly complement, and be
supported by, the school’s wider education on healthy lifestyles through physical
education, food technology, science, sport, extra-curricular activity and school food.

113. Schools should consider how their teaching can help support the development of
important attributes in pupils, such as honesty, kindness, tolerance, courtesy, resilience
and self-efficacy, as well as how those attributes are also developed by other aspects of
the school’s provision. The curriculum should proactively address issues in a timely way
in line with current evidence on children’s physical, emotional and sexual development.
This should be in line with pupil need, informed by pupil voice and participation in
curriculum development and in response to issues as they arise in the school and wider
community.

16 Independent schools do not have to have regard to the guidance on Health Education, although they may find it
helpful in planning.
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Flexibility

114. Schools will retain freedom to determine an age-appropriate, developmental
curriculum which meets the needs of young people, is developed in consultation with
parents and the local community. Schools must also comply with the relevant provisions
of the Equality Act as noted earlier. Where appropriate this may also require a
differentiated curriculum. Schools have specific duties to increase the extent to which
disabled pupils can participate in the curriculum.

115. Flexibility is important as it allows schools to respond to local public health and
community issues, meet the needs of their community and adapt materials and
programmes to meet the needs of pupils (for example in teaching about gangs or high
local prevalence of specific sexually transmitted infections).
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Safeguarding, reports of abuse and confidentiality

116. At the heart of these subjects there is a focus on keeping children safe, and
schools can play an important role in preventative education. Keeping Children Safe in
Education (KCSIE) sets out that all schools and colleges should ensure children are
taught about safeguarding, including how to stay safe online, as part of providing a broad
and balanced curriculum.

117. Good practice allows children an open forum to discuss potentially sensitive
issues. Such discussions can lead to increased safeguarding reports. Children should be
made aware of how to raise their concerns or make a report and how any report will be
handled. This should include processes when they have a concern about a friend or
peer.

118. KCSIE is clear that all staff should know what to do if a pupil tells them that they
are being abused or neglected or are witnessing abuse. Staff should know how to
manage the requirement to maintain an appropriate level of confidentiality. This means
only involving those who need to be involved, such as the Designated Safeguarding Lead
(or deputy) and children’s social care. Staff should never promise a child that they will not
tell anyone about a report of abuse, as this may ultimately not be in the best interests of
the child.

119. Good practice would be to involve the Designated Safeguarding Lead (or a
deputy) in anything that is safeguarding-related in the context of these subjects. They will
potentially have knowledge of trusted, high quality local resources that could be engaged,
links to the police and other agencies and the knowledge of any particular local issues
which it may be appropriate to address in lessons.

120. Where a school invites external agencies in to support delivery of these subjects,
they must agree in advance of the session how a safeguarding report should be dealt
with by the external visitor. It is important that children understand how confidentiality will
be handled in a lesson and what might happen if they choose to make a report.

121. There are some important points for teachers in terms of how they approach this
content and how they consider their planning. When teaching the new subjects, schools
should be aware that children may raise topics including self-harm and suicide. In talking
about this content in the classroom, teachers must be aware of the risks of encouraging
or making suicide seem a more viable option for pupils and avoid material being
instructive rather than preventative. To avoid this, they should take care to avoid giving
instructions or methods of self-harm or suicide and avoid using emotive language, videos
or images. Teacher Guidance: preparing to teach about mental health and emotional
wellbeing'” provides useful support for teachers in handling this material.

122. If teachers have concerns about a specific pupil in relation to self-harm or suicidal
ideation or attempts, they must follow safeguarding procedures.

17 Teacher Guidance: preparing to teach about mental health and wellbeing, PSHE association
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Assessment

123. Schools should have the same high expectations of the quality of pupils’ work in
these subjects as for other curriculum areas. A strong curriculum will build on the
knowledge pupils have previously acquired, including in other subjects, with regular
feedback provided on pupil progress.

124. Lessons should be planned to ensure that pupils of differing abilities, including the
most able, are suitably challenged. Teaching should be assessed and assessments used
to identify where pupils need extra support or intervention.

125. Whilst there is no formal examined assessment for these subjects, there are some
areas to consider in strengthening quality of provision, and which demonstrate how
teachers can assess outcomes. For example, tests, written assignments or self-
evaluations, to capture progress.
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Accountability

126. Key aspects of Relationships Education, RSE and Health Education are in scope
for Ofsted inspection; for example, through inspectors’ consideration of pupils’ personal
development, behaviour and welfare; and pupils’ spiritual, moral, social and cultural
development.
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Annex A Regulations

Relationships Education, Relationships and Sex Education,
and Health Education

The Relationships Education, Relationships and Sex Education, and Health Education
(England) Regulations 2019 are made under sections 34 and 35 of the Children and
Social Work Act 2017, and provide that pupils receiving primary education must be
taught Relationships Education, pupils receiving secondary education must be taught
RSE and that all primary and secondary pupils must be taught Health Education. The
new subjects of Relationships Education and RSE must be taught in all maintained
schools, academies and independent schools. This includes pupil referral units,
maintained special schools, special academies, and non-maintained special schools. All
schools, except independent schools, must make provision for Health Education.

To give effect to the duty in section 34 of the 2017 Act and the power in section 35 of that
Act, the Relationships Education, Relationships and Sex Education and Health Education
(England) Regulations 2019 amend existing provisions in the Education Act 1996 and the
Education Act 2002 and insert new provisions into the Education (Pupil Referral Units)
(Application of Enactments) (England) Regulations 2007, the Education (Independent
School Standards) Regulations 2014 and the Non-Maintained Special Schools (England)
Regulations 2015. The new provisions include a requirement for the Secretary of State to
publish guidance on Relationships Education, RSE, and Health Education; require
schools to have regard to that guidance; require schools to make a statement of policy on
their provision of Relationships Education and RSE; and set out the circumstances in
which a pupil is to be excused from RSE.

The regulations and guidance in relation to Health Education do not apply to independent
schools — they will continue to make provision for the health education element of PSHE
under the Education (Independent School Standards) Regulations 2014.
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Annex B Suggested resources

Teaching resources

There are many excellent resources available, free of charge, which schools can draw on
when delivering these subjects. Schools should assess each resource that they propose
to use carefully to ensure it is appropriate for the age and maturity of pupils and sensitive
to their needs, where relevant, schools should use resources that are medically accurate.
Schools should also consider drawing on the expertise of the main subject associations
who often quality assure third party resources. We also recognise that schools use
resources from representative bodies (e.g. many Catholic and other schools draw on the
model curricula provided by the Catholic Education Service.)

Schools should also ensure that, when they consult parents, they provide examples of
the resources they plan to use, as this can be reassuring for parents, and enables them
to continue the conversations started in class at home.

This is for illustrative purposes and is not an exhaustive list.

Relationships Education

Safeguarding: NSPCC PANTS rule with film https://www.nspcc.org.uk/preventing-
abuse/keeping-children-safe/underwear-rule/underwear-rule-schools-teaching-resources/

Example of model primary curricula http://catholiceducation.org.uk/schools/relationship-
sex-education

Relationships and Sex Education

Sexual health and relationships: up to date information on all aspects of sexual and
reproductive health available at https://sexwise.fpa.org.uk/ which teachers may find
helpful for their knowledge

Abuse in relationships: Disrespect NoBody (Home Office and Government Equalities
Office) https://www.pshe-association.org.uk/curriculum-and-
resources/resources/disrespect-nobody-teaching-resources-preventing

Consent: PSHE Association lesson plans https://www.pshe-
association.org.uk/curriculum-and-resources/resources/quidance-teaching-about-
consent-pshe-education-key

LGBT inclusivity: Stonewall lesson plans and materials for primary and secondary
https://www.stonewall.org.uk/get-involved/education/different-families-same-love
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Resources covering all contexts, including online, and specifically relationships and
bullying, alcohol, smoking, stress, body image: Public Health England website with
videos made by young people and resources tested with teachers
https://campaignresources.phe.gov.uk/schools/topics/rise-
above/overview?WT.mc_id=RiseAboveforSchools PSHEA EdComs_Resource_listing

Sep17

Example model secondary curricula: http://catholiceducation.org.uk/schools/relationship-
sex-education

Mental health

Mental health and emotional wellbeing: PSHE Association lesson plans
https://www.pshe-association.org.uk/curriculum-and-resources/resources/quidance-
preparing-teach-about-mental-health-and

MindEd educational resources on children and young people’s mental health
https://www.minded.org.uk/

Online safety

Education for a Connected World: UKCCIS framework of digital knowledge and skills for

different ages and stages

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment
data/file/683895/Education_for_a_connected_world PDF.PDF

Sexting: UKCCIS advice for schools on preventative education and managing reports of
sexting.
https://www.gov.uk/government/groups/uk-council-for-child-internet-safety-ukccis

Thinkuknow is the education programme from National Crime Agency (NCA)-Child
Exploitation Online Programme (CEOP), which protects children both online and offline.
The site offers materials for parents, teachers and pupils on a wide range of online safety
issues and facts about areas such as digital footprints, recognising fake websites and
checking URLs. https://www.thinkuknow.co.uk/

PSHE

PSHE Association Programme of study for KS1-5
https://www.pshe-association.org.uk/curriculum-and-resources/resources/programme-
study-pshe-education-key-stages-1%E2%80%935

47


https://campaignresources.phe.gov.uk/schools/topics/rise-above/overview?WT.mc_id=RiseAboveforSchools_PSHEA_EdComs_Resource_listing_Sep17
https://campaignresources.phe.gov.uk/schools/topics/rise-above/overview?WT.mc_id=RiseAboveforSchools_PSHEA_EdComs_Resource_listing_Sep17
https://campaignresources.phe.gov.uk/schools/topics/rise-above/overview?WT.mc_id=RiseAboveforSchools_PSHEA_EdComs_Resource_listing_Sep17
https://www.pshe-association.org.uk/curriculum-and-resources/resources/guidance-preparing-teach-about-mental-health-and
https://www.pshe-association.org.uk/curriculum-and-resources/resources/guidance-preparing-teach-about-mental-health-and
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/683895/Education_for_a_connected_world_PDF.PDF
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/683895/Education_for_a_connected_world_PDF.PDF
https://www.gov.uk/government/groups/uk-council-for-child-internet-safety-ukccis
https://www.thinkuknow.co.uk/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/programme-study-pshe-education-key-stages-1%E2%80%935
https://www.pshe-association.org.uk/curriculum-and-resources/resources/programme-study-pshe-education-key-stages-1%E2%80%935

DRAFT
Drugs and alcohol

Planning effective drug and alcohol education: Mentor-ADEPIS research and briefing
papers with ideas for lessons http://mentor-adepis.org/planning-effective-education/

Extremism and radicalisation

Practical advice and information for teachers, teachers in leadership positions and
parents on protecting children from extremism and radicalisation
www.educateagainsthate.com

Curriculum

Non-statutory framework for Citizenship KS 1 and 2 (Non-statutory programme of study).
Schools may wish to draw on the Citizenship programme of study in their planning.

Data to understand the health and wellbeing needs of the
local school-age population

Public Health England’s Child and Maternal Health Intelligence Network
https://fingertips.phe.org.uk/profile-group/child-health brings together a range of publicly
available data, information, reports, tools and resources on child and maternal health into
one easily accessible hub.

It includes school-age health profiles: https://fingertips.phe.org.uk/profile-group/child-
health/profile/child-health-school-age

and young people’s health profiles: https://fingertips.phe.org.uk/profile-group/child-
health/profile/child-health-young-people

The indicators allow areas to see how they perform against the national average and
against other local areas. These tools, accompanied by local health intelligence, will be
useful in supporting schools to identify and respond to the particular health and wellbeing
needs of their local school-age population.

There are also early years profiles: https://fingertips.phe.org.uk/profile-group/child-
health/profile/child-health-early-years
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Annex C Cross-government strategies

These subjects support many cross-government strategies of which schools will want to
be aware. Whilst we have not referenced all strategies or supporting documents, we
have included some of the key areas below.

e Transforming children and young people’s mental health provision: a green
paper. The green paper announced new support in and near schools and
colleges to support children and young people with their mental health.

e The drug strategy 2017 sets out how the government and its partners, at local,
national and international levels, will take new action to tackle drug misuse and
the harms it causes.

e |Internet Safety Strategy green paper sets out steps towards developing a
coordinated strategic approach to online safety.

e The Children’s Commissioner Digital 5 A Day provides a simple framework that
reflects the concerns of parents as well as children’s behaviours and needs.

e Government aims to significantly reduce England’s rate of childhood obesity
within the next ten years. The childhood obesity plan sets out the approach to
reduce childhood obesity.

e Guidance from the Chief Medical Office (CMO) on how much physical activity
people should be doing, along with supporting documents.

e Over the last 18 years, the teenage pregnancy rate has reduced by 60%.
However, a continued focus is needed to maintain the downward trend and
narrow inequalities in rates between and within local authorities. The Teenage
Pregnancy prevention framework provides evidence based guidance for local
authorities, including the important role of RSE and links to local sexual health
services.

e Sustaining the downward trend and making further progress is one of the key
objectives of the Department of Health and Social Care’s Framework for
Sexual Health Improvement in England. These subjects provide a key
opportunity to strengthen support for young people to develop healthy
relationships and prevent early unplanned pregnancy.

e Reproductive health - a public health issue. A consensus statement, data and
women’s experiences, covering reproductive health through the life course,
from menstruation to menopause. (PHE. 2018)

e The cross-government loneliness strategy, which sets out the Government’s
vision for supporting individuals, businesses and communities to build and
maintain strong relationships.
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Introduction

Any teaching about love and sexual relationships in a Catholic school must be rooted in the Catholic Church’s teaching about what it is to be truly human in
Christ, what it means to live well in relationship with others and be presented within a positive framework of Christian virtue. For this reason, we encourage
Catholic schools to speak about Relationship and Sex Education (RSE) rather than Sex and Relationship Education (SRE), since this emphasises the importance
of healthy relationships to human well-being, as the core learning within an RSE curriculum.

Pedagogical principles
A good RSE programme must enshrine core pedagogical virtues — that it is, it must, above else, qualify as good education. Therefore, it will be:

Progressive & Developmental

The learning needs to reflect each stage of the development of the person. It needs to be part of both the Primary and Secondary phase of education and it
needs to be appropriate to the age and stage of development of children and young people during the different phases of their education. It also needs to
be continuous and developmental. It should be a process which is planned from beginning to end with one phase of education informing the work of the
next so that children and young people can be led to a deeper and fuller understanding by degrees at a rate which corresponds to their maturing.

Differentiated

Schools must ensure that RSE is sensitive to the different needs of individual pupils and is taught in a way that allows access to those pupils at different
stages of cognitive and emotional development. Learning and teaching methods will need to be adapted and specialist resources and training will need to
be provided for those with particular needs. Schools, therefore, should ensure that children with special educational needs and disabilities are not at any
point withdrawn from RSE because of lack of resources and training or to catch up in other subjects.

Cross-curricular

Since a Catholic school is committed to the education of the whole person, teaching on relationships and sexuality needs to be reflected in each relevant
part of the curriculum. Whilst, for example, some aspects of RSE will be more appropriately explored in science lessons and some more appropriately
explored in RE lessons, each should be informed by the other. Each discipline should speak with consistency about the meaning of human love and the
virtues that are enshrined in the Church’s teaching on human love.

Integrated

A well-planned programme will not just ensure that there is correspondence between phases and across disciplines but will ensure that parents are fully
involved in the planning and evaluation of the teaching of relationships and sexuality. Ideally, pupils should hear a consistent message about the meaning
and value of human sexuality at home, in the parish and at school. This can only be achieved if the home, parish and school work to integrate the teaching
of RSE.
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Co-ordinated

None of these educational goals are possible if RSE is not given the time and importance it deserves by those who plan and implement its delivery in school.
RSE must be taken seriously by school leaders; led properly by someone who has the time and expertise to co-ordinate the subject with dedication and
commitment at a senior level; taught by those committed to doing it well; taught as part of a whole-school approach by those who are able to celebrate —
not merely tolerate — the teaching of the Church on love and human sexuality.

Balanced
Whilst promoting Catholic virtues, schools should ensure that children and young people are offered a broad and balanced RSE programme which provides
them with clear factual, scientific information when relevant and meets the statutory requirements placed on schools.

The structure of this model curriculum.
This model curriculum covers EYFS, KS1 and KS2 and is based on three core themes within which there will be broad overlap. It is adaptable to the age and
ability of the pupils. The three themes are:

e Created and loved by God (this explores the individual)
The Christian imperative to love self, made in the image and likeness of God, shows an understanding of the importance of valuing and understanding
oneself as the basis for personal relationships.

e Created to love others (this explores an individual’s relationships with others)
God is love. We are created out of love and for love. The command to love is the basis of all Christian morality.

e Created to live in community — local, national & global (this explores the individual’s relationships with the wider world)
Human beings are relational by nature and live in the wider community. Through our exchange with others, our mutual service and through dialogue,
we attempt to proclaim and extend the Kingdom of God for the good of individuals and the good of society.

Each theme covers the core strands of ‘Education in Virtue’ and ‘Religious Understanding’ as well as strands which cover the PSHE content of the theme.

Christian virtue and RSE

Each theme begins with a statement of the virtues which are necessary to living well in relationship with others and these virtues should underpin the teaching
but also should emerge as a consequence of it. Virtues are habits which are learned from experience, and are gained through imitation the same virtues being
modelled by those who teach. They express the qualities of character that schools should seek to develop in their pupils, through their exemplification by the
whole community of which the pupils are a part. These virtues reflect our Christian tradition but they are also, of course, fundamental human virtues which
are universally shared.
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Theme 1: Created and Loved by God

EYFS & KS1 KS2

o In a Catholic school, pupils are growing to be: In a Catholic school, pupils are growing to be:

= 1.1.1.1. Respectful of their own bodies and character 2.1.1.1. Respectful of their own bodies, character and giftedness

z 1.1.1.2. Appreciative for blessings 2.1.1.2. Appreciative for blessings

g 1.1.1.3. Grateful to others and to God 2.1.1.3. Grateful to others and to God

= 1.1.1.4. Patient when they do not always get what they want 2.1.1.4. Self-disciplined and able to delay or forego gratification for

é the sake of greater goods

w 2.1.1.5. Discerning in their decision making

2.1.1.6. Determined and resilient in the face of difficulty
2.1.1.7. Courageous in the face of new situations and in facing their
fears

B oW Pupils should be taught: Pupils should be taught:
a0 ‘CS> 2 | 1.1.2.1. We are made by God and are special 2.1.2.1. We are special people made in the image and likeness of God
"g = € | 1.1.2.2. We are all God's children 2.1.2.2. We are children of God with an innate dignity
2 8 1.1.2.3. Ways of expressing gratitude to God 2.1.2.3. God has created us for a purpose (vocation)
10:; g 1.1.2.4. About the sacrament of Baptism 2.1.2.4. Lifeis precious and their body is God'’s gift to them
S ¢ 2.1.2.5. Prayer and worship are ways of nourishing their relationship
g E with God
-b% -GCJ 2.1.2.6. Sacraments often coincide with different natural stages in life,
E < for example Baptism often occurs near birth for Catholics.
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Me, my body and my health

EYFS & KS1 KS2
Pupils should be taught: Pupils should be taught:
Me Me

1.1.3.1. We are all unique individuals

1.1.3.2. We all have individual gifts, talents and abilities

My body

1.1.3.1. The names of the external parts of the body

1.1.3.2. The similarities and differences between girls and boys

My Health

1.1.3.3. How to maintain personal hygiene

1.1.3.4. What constitutes a healthy life-style, including physical
activity, dental health and healthy eating.

2.1.3.1. Everyone expresses their uniqueness in different ways and
that being different is not always easy

2.1.3.2. Strategies to develop self-confidence and self-esteem

2.1.3.3. Each person has a purpose in the world

2.1.3.4. That similarities and differences between people arise from
several different factors (See protected characteristics of the
Equality Act 2010, Part 2, Chapter 1, sections 4-12)

My body

2.1.3.5. Their body will change and develop as they grow

2.1.3.6. About the growth and development of humans and the
changes experienced during puberty

2.1.3.7. The names of the main parts of the body, including identifying
and correctly naming genitalia (e.g. penis and vagina)

My health

2.1.3.8. How to make informed choices that have an impact on their
health

Emotional well-being and attitudes

Pupils should be taught:

Emotional well-being

1.1.4.1. That we all have different likes and dislikes

1.1.4.2. Alanguage to describe feelings

Attitudes

1.1.4.3. A basic understanding that feelings and actions are two
different things

1.1.4.4. Simple strategies for managing feelings and behaviour

1.1.4.5. That choices have consequences

Pupils should be taught:

Emotional well-being

2.1.4.1. Their emotions may change as they approach as they grow
and move through puberty

2.1.4.2. To extend their vocabulary to deepen their understanding of
the range and intensity of their feelings

2.1.4.3. What positively and negatively affects their physical, mental
and emotional health (including the media)

2.1.4.4. To recognise how images in the media do not always reflect
reality and can affect how people feel about themselves

Attitudes

2.1.4.5. That some behavior is unacceptable, unhealthy or risky

2.1.4.6. Strategies to build resilience in order to identify and resist
unacceptable pressure from a variety of sources
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Theme 3: Created to live in community (local, national and global)

the responsibilities they have for their own health and
that of others e.g. washing hands

EYFS & KS1 KS2
o In a Catholic school, pupils are growing to be: In a Catholic school, pupils are growing to be:
= 1.3.1.1. Just and fair in their treatment of other people, 2.3.1.1. Just, understanding the impact of their actions locally, nationally
z locally, nationally and globally and globally
g 1.3.1.2. People who serve others, locally, nationally and 2.3.1.2. Self-giving, able to put aside their own wants in order to serve
= globally others locally, nationally and globally
é 1.3.1.3. Active in their commitment to bring about change 2.3.1.3. Prophetic in their ability to identify injustice and speak out
w against it locally, nationally and globally
5S4 Pupils should be taught: Pupils should be taught:
80 g Ig 1.3.2.1. That God is Father, Son and Holy Spirit 2.3.2.1. God is Trinity —a communion of persons
"g £ g 1.3.2.2. Some scripture illustrating the importance of livingin | 2.3.2.2. The key principles of Catholic Social Teaching
2 8 g community 2.3.2.3. The Church is the Body of Christ
g % O | 1.3.2.3. lJesus’ teaching on who is my neighbour
55
g E
20 9
o S
(o'
) Pupils should be taught: Pupils should be taught:
S 1.3.3.1. That they belong to various communities such as 2.3.3.1. That there are some cultural practices which are against British
; home, school, parish, the wider local community and law and universal rights (e.g. honour based violence and forced
o the global community marriage, human trafficking etc.)
qg, 1.3.3.2. That their behavior has an impact on the communities | 2.3.3.2. That actions such as female genital mutilation (FGM) constitute
= to which they belong abuse, are crimes and how to get support if they have fears for
'QED 1.3.3.3. That people and other living things have needs and themselves or their peers
§ that they have responsibilities to meet them; 2.3.3.3. That bacteria and viruses can affect health and that following
= 1.3.3.4. About what harms and improves the world in which simple routines and medical interventions can reduce their
they live spread
1.3.3.5. How diseases are spread and can be controlled and 2.3.3.4. About the range of national, regional, religious and ethnic

identities in the United Kingdom and beyond and the importance
of living in right relationship with one another
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