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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	109

	Proportion (%) of pupil premium eligible pupils
	

	Academic year that our current pupil premium strategy plan covers 
	2024-2025

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	November 2026

	Statement authorised by
	Ms Cheryl MacLennan

	Pupil premium lead
	Ms Cheryl MacLennan

	Governor / Trustee lead
	Mrs Pauline McCormack-White


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£44, 496.46

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£44, 496.46


Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At St Joseph’s Catholic Primary School, we hold the highest aspirations for every child, inspired by our mission Inspired by Christ and brought to life through our Evolve Curriculum. We believe that all children, regardless of background or starting point, deserve to understand who they are, where they come from, and the limitless possibilities of who they can become. Guided by our belief that each child is created uniquely by God, we are committed to ensuring that every disadvantaged pupil is given the opportunities, support and nurture they need to realise their full potential and become the person God intends them to be.
Our core ambition is that disadvantaged pupils achieve excellent outcomes: academically, socially, emotionally, and spiritually. We aim to ensure that:
· They make strong progress from their individual starting points and achieve outcomes in line with their peers
· They develop resilience, self-belief, and aspiration for their futures
· They experience an enriching, broad, and relevant curriculum that brings learning to life and expands their understanding of the world
· They form positive relationships, feel valued, and fully participate in the wider life of the school
We recognise the diverse and sometimes complex barriers faced by our pupils in receipt of the Pupil Premium Grant, including high mobility within Forces families, attendance and punctuality challenges, special educational needs, social and emotional needs, external pressures, and financial barriers that may limit access to wider school opportunities.
Our strategy is designed to address these needs holistically through:
· High adult-to-pupil ratios, enabling staff to develop strong, trusting relationships and deliver personalised support
· Targeted academic interventions, such as reading support and structured small-group work, ensuring gaps are identified early and addressed effectively
· Pastoral and emotional support, including ELSA provision and nurturing groups, to help children feel safe, supported, and ready to learn
· Careful attendance monitoring and proactive engagement with families to remove barriers and promote regular, punctual attendance
· Strong family involvement, welcoming parents into worship, class Masses, and school life, strengthening the home and school partnership
· A locally based, experience-rich curriculum that connects learning to real life and builds cultural capital, widening aspiration and helping pupils understand the possibilities for their future
Our approach is underpinned by the following principles:
· Whole-child development: recognising and addressing academic, emotional, social, and spiritual needs
· Relationships first: prioritising high-quality interactions between staff and pupils to build trust, motivation, and positive learning behaviours
· Early identification and targeted intervention: using data, assessment, and professional insight to respond quickly to emerging needs
· Inclusivity and belonging: ensuring every child feels valued, included, and fully participating in all aspects of school life
· Strong pastoral care: providing sustained emotional support to cultivate wellbeing and readiness to learn
· Quality-first teaching and professional development: equipping staff with the training and skills needed to meet diverse needs, particularly around emotional wellbeing and SEND
· Family partnership: working closely with parents to build supportive relationships that break down barriers to engagement and attendance
· A curriculum that inspires: grounding learning in meaningful, local contexts so that it is relevant, alive, and aspirational


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Persistent absence among disadvantaged pupils – persistent absence is significantly higher among disadvantaged pupils leading to gaps in learning and reduced attainment

	2
	Low levels of attainment – many disadvantaged pupils have limited vocabulary, reduced language confidence, and fewer wider-life experiences, affecting comprehension, writing, maths and access to the wider curriculum

	3
	Low aspirations and limited awareness of future possibilities – some disadvantaged pupils show low aspirations and limited understanding of future opportunities, reducing motivation, resilience, and engagement with learning


	4
	High levels of SEND, especially social and emotional needs – a high proportion of disadvantaged pupils present with social, emotional, and behavioural needs, impacting readiness to learn, emotional regulation, and sustained engagement
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	High mobility leading to gaps in prior learning – frequent mid-year admissions and high mobility, result in inconsistent prior education and gaps in foundational knowledge for many disadvantaged pupils

	6
	Some pupils experience ongoing difficulties with self-regulation and behaviour that affect their ability to access learning consistently and can disrupt the learning environment for others for themselves and their peers.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Challenge
	Intended outcome
	Success criteria

	1
	Disadvantaged pupils attend school regularly, accessing high-quality teaching and pastoral support to close gaps in learning.
	· Persistent absence among disadvantaged pupils decreases within monitoring periods and across the year so that it is in line with national average
· Disadvantaged pupils’ (as a group) attendance moves closer to or reaches whole-school averages
· Earlier identification of at-risk pupils results in improved attendance trajectories within 4–6 weeks of intervention (through bi-weekly attendance letters)
· Attendance meetings and targeted engagement successfully re-establish routines for vulnerable families
· Improved attendance leads to better engagement in lessons and sustained academic progress 

	2
	Disadvantaged pupils develop strong vocabulary, language confidence, higher attainment in reading, writing and maths
	· Writing assessments and show measurable improvement across disadvantaged cohorts
· Increased pupil participation in discussions, debates and presentations across subjects (evident through learning walks and pupil interviews)
· Work outcomes reflect improved use of subject-specific vocabulary and deeper conceptual understanding (including across assessments in subjects)
· Disadvantaged pupils access trips, enrichment and local experiences equal to their peers
· Staff implement high-quality CPD to raise teaching and learning standards in phonics, comprehension and maths

	3
	Disadvantaged pupils build self-belief, resilience and aspiration, understanding their potential and future pathways.
	· Disadvantaged pupils show increased confidence in speaking, presenting, and sharing ideas with adults (evident in learning walks and pupil interviews)
· Pupil voice indicates higher aspiration, a clearer sense of the future, and improved attitudes to learning 
· Increased participation in leadership roles, clubs, enrichment, and wider school life
· Pastoral records show improved resilience and reduced incidents linked to low self-esteem or disengagement
· Teachers consistently reference real-world links and future pathways due to curriculum CPD

	4
	Disadvantaged pupils with SEMH needs receive targeted support to develop emotional regulation, readiness to learn, and secure relationships.
	· SEMH pupils accessing the Enhanced Pathways classroom demonstrate improved emotional regulation and behaviour for learning.
· Reduced incidents of dysregulation, anxiety, and behaviour referrals among disadvantaged pupils with SEMH needs.
· Staff confidence in supporting SEMH and neuro-diverse pupils increases following targeted CPD.
· Pupils reintegrate successfully into mainstream lessons after targeted Enhanced Pathways interventions.
· Improved wellbeing indicators (e.g., SDQ scores, pastoral logs, learning engagement).

	5
	Disadvantaged pupils who join mid-year quickly catch up through rapid assessment, targeted intervention, and curriculum continuity.
	· Baseline assessments for new pupils completed within the first two weeks of joining.
· Targeted support plans created swiftly for mobile pupils showing gaps in learning.
· Disadvantaged pupils who join mid-year demonstrate expected or better progress within their first two terms.
· Families of mobile pupils engage positively with pastoral support and curriculum expectations.
· Improved consistency of delivery across subjects due to enhanced curriculum CPD, allowing smoother transitions for pupils arriving from other contexts

	6
	Pupils develop self-regulation and positive behaviour, enabling them to engage more successfully in learning within calm, predictable classroom environments.
	· Improved self-regulation and emotional control, enabling them to manage feelings and behaviour in a safe and appropriate way
· Use of taught calming strategies and regulation tools independently to support emotional wellbeing and readiness to learn
· Positive behaviour for learning, with increased engagement, focus and perseverance in lessons
· Positive relationships with peers, showing improved social skills, cooperation and respect



Activity in this academic year
Teaching (for example, CPD, recruitment and retention)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Catholic Primary Partnership
	CPDF is provided for governors, senior leaders, SENDCos, support staff, administrative staff across a range of areas to provided tools to support all pupils 
	3, 4, 5

	Oxfordshire Relational Schools Program
	CPD for staff to support development and understanding of successful relationship building, behaviour management and supporting children through trauma and SEMH
	3, 4, 6

	Additional adult support
	Staff will support children through bespoke designed curriculum opportunities, small and focused classrooms and develop calming strategies alongside
ELSA and nurturing support for those children waiting for additional assessment
	3, 4

	Maths Hub additional training
	Additional CPD to support early maths, focused development of maths mastery teaching across the school to secure number understanding
	2, 5



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Additional catch up groups 
	Year 6 pupils needing additional support have focused additional groups outside of school hours
	2, 5

	Arch Reader
	Focus children to support progress and close the attainment gap
	2, 5

	Phonics reading
	Focus children to support progress and close the attainment gap
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Wider strategies (for example, related to attendance, behaviour, wellbeing)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Recognition of children achieving expected attendance
	Positive reinforcement for pupils achieving the school’s expected attendance and engagement, both as individuals and as class goals.
	1

	ELSA and pastoral support
	Increased number of children and families in need of additional support such as strengths and needs.  Additional adults in school in order to support families.
	4, 6



9
image1.jpg




image2.png
The

Pope Francis Catholic
Multi Academy Company





